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Research base — Impact of effective CPD 02

Jens Van den Brande and James Zuccollo published a cost-benefit analysis on ‘The effects of high-quality
professional development on teachers and students’. (Wellcome and Education Policy Institute 2021)

They proposed this logic chain:

. Logic chain of the benefits of an entitlement to high-quality professional developmeg

Outputs

“The implementation of the
policy for a decade delivers
benefits that are equivalent to a

hing quality

one-off £61bn increase in lifetime A

incomes.”

ellbeing rises

“Excellent implementation of the
entitlement could reap enormous
gains for the nation. However, it
also means that poor
implementation may lead to little
or no gain at all.”

skilled teaching
workforce

less likely to quit




Research base — Impact of effective CPD o

The 2011 Sutton Trust report ‘Improving the impact of teachers on pupil
achievement in the UK’ found that “The difference between a very effective
teacher and a poorly performing teacher is large. For example during one
year with a very effective maths teacher, pupils gain 40% more in their
learning than they would with a poorly performing maths teacher.” (p.3)

The OECD’s Teaching and Learning International Survey (TALIS) report (2019)
found that a positive impact of professional development, reported by
teachers, is correlated to a high level of self efficacy and/or job satisfaction.
The report notes that ‘the most successful education systems ... have
embedded professional development as an integral part of the work of
teachers and do what it takes to facilitate participation’ (p. 47).

The Chartered College of Teaching publication ‘Teacher CPD’ (2019) is built on
the understanding that “we know the impact that high-quality teaching has
on the learning of children and ... the impact that professional development
can have on teacher effectiveness” (p.6)




Research base — What is ‘effective’ CPD? o=

Weston and Hindley
(2019) acknowledge
“there is unlikely to be one
single recipe that works in
all cases” but several
studies suggest a list of
common features in
effective teacher CPD.

Education and Training
2020 Thematic Working
Group ‘Professional
Development of Teachers’
Literature review

The kind of CPD most likely to affect teaching positively is therefore of
the ‘hands-on’ kind, and has the following characteristics:

a considerable duration;

a clear theoretical rationale grounded in research, and a strong
knowledge base;

is based on collaborative, active learning and teaching (not on a one-
shot lecture or a ‘drive-by’ workshop), as well as on feedback;

is delivered to a team of teachers (same age group, subject, school...)

is focused on specific content knowledge / strategies (not general),
helping teachers develop the pedagogical skills to teach specific
content, with strong positive effects on practice;

is coherent, practical, focused on students’ learning of content and on
the examination of students’ work, in relation to standards for what
students should know and be able to do.



Culture of collaboration

There is a consensus in the literature of the importance of teacher
collaboration. But an acknowledgement that teaching can be a ‘uniquely
isolating profession’.

Culture of trust and risk-taking needed — non-judgemental — with a shared
ownership of increasing the effectiveness of teaching.

Collaboration between teachers of the same department, grade or subject
is more likely to afford opportunities for active learning.

But leadership is needed — where collaboration is the only focus, learning
was limited.
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Seek information

* Quality Assurance is NOT making judgements to
label teachers.

* Assuring quality means finding out:
 What is happening?
* What is the impact?
* How can we do it better?

* Learning walks; spotlights; walk and talk; work
scrutiny

“Evaluation methods like conducting observations, calculating value added, and collecting
student feedback together must be continuous, low-stakes, and informative.” Rauch and Coe,
2019



Pedagogical elements

Establish a clear framework
and shared language in which
you can talk about teaching
and learning.




Pedagogical elements

We diagnose the quality of our practice on a granular level:

Subject Passion

and Expertise

Literacy

Reflect and
Respond

Talk and
Questioning

Pitch and
Challenge

Focus and
Purpose

SPE: Sequencing Lit: Word of the R&R: Student T&Q: Think big P&C: Challenge F&P: Quick 6
lesson response questions
SPE: Depth and Lit: Staff oracy R&R: Live model | T&Q: Targeted P&C: Scaffolding | F&P: STAR
accuracy of marking questioning
content
SPE: Teacher Lit: Student oracy | R&R: Self/peer T&Q: Retrieval P&C: In depth F&P: BfL
Explanation assessment questioning practice
SPE: Purposeful Lit: Live feedback | R&R: responsive | T&Q: All student F&P: High
Activities teaching response Expectations
SPE: Links to Lit: Reading R&R: quality of T&Q: Checking
assessment/ exam feedback for understanding
SPE: Modelling Lit: vocabulary R&R: impact of | T&Q: Probing for
instruction feedback depth
SPE: Lit: literacy

Misconceptions

feedback strategy

SPE: Breadth
(cc, smsc, careers)

Missed
opportunity

Area to focus on

Developing
practice

Clear impact

Exemplary
practice
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Identify priorities

 Whole school priority:
learning experiences are
underpinned by an
understanding of human
cognitive architecture.

 Ambitious goal: All staff and
students use their
understanding of human
cognition to inform learning,
the impact of which is seen in
student progress.

5\ IDENTIFY
ﬁ%ﬁ PRIORITY

SET AMBITIOUS
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Identify priorities

ﬁ IDENTIFY
: : @
* History Curriculum PRIORITY

priority: improve student

- L SET AMBITIOUS
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in 16 mark questions.

* Ambitious goal: sig+ RESEARCH
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T2 Curriculum Action Plan
Subject:

What do | know? (from QA, assessment, | How do | know this? What am | going to do about it this half | How will | know it has been
academy priorities, research) term? successful?
Week Calendar Monday CPD? Planned QA? Other departmental events/
beginning deadlines/ priorities®
1/11/21 1/11/21 INSET day INSET
2/11/21 PM Review due
8/11/21 12/11/21 Work scrutiny 1
due
15/11/21 19/11/21 PM Planning due Whole school safeguarding
22/11/21 Y11 Mocks
25/11/21 CL Meeting
29/11/21 Y11 Mocks Whole school: literacy
6/12/21 9/12/21 Y10 AW1 closes

! Understanding, owning and articulating the curriculum design; response to QA data with training on specific aspects of pedagogy; exploring whole school CPD/ AIP targets through a disci-
plinary lens; exploring educational/ subject specific research; ensuring understanding of exam spec; collaborative planning; practising effective exposition/ modelling/ ways of overcoming
student misconceptions; moderating assessment; analysing student work and outcomes data

2 Work scrutiny; learning walk focus; walk and talk focus; curriculum review

3 Curriculum planning and adaptations; delegation of resource/booklet planning; assessment design; paired data entry; support or coaching for staff; RAP meetings; Cobra; Performance
Management meetings
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The mechanisms of learning

Activating prior knowledge

Remember what you already know about a topic before you start
to learn something new, to help build connections in your long-
term memory.

Retrieval practice
Quizzing, recall and memory activities to slow down the rate of
forgetting!

New knowledge
((( Learn something new through reading, teacher explanation,
diagrams, listening to or watching something.

a?po Processing knowledge
—@-o Do something with your new knowledge to help you understand
it better.

Guided practice

(€ ° Work collaboratively with your teacher as you strengthen new
skills.

Independent practice
Using your knowledge and understanding to complete a piece of
quality work independently.

Reflect and respond
Thinking about what you have learned, what went well and what
you could improve next time.




-yom Memorable Teaching by Peps Mccread

viemory Arch'\tecture

From an educat'\ona\ perspect‘we, the most useful way to think about memory S asa
system of two interacting components: Long-Term Memory (LTM) and Wworking

Together, these components are respons'\b\e for pretty much all of the '\ntended \earning that
happens in our classrooms- As such, it's worth taking some fime 10 understand how they

Our long term memory 1S our mental model of the world. \t's @ pit like a Map- A

ourselves: and use 1© help us make senseé of and navigate our env'\ronment. Key terms/

concepts/ facts:

¢ represents what we know and who We are, and informs how we act.
10 Our LTM s composed of beliefs, understandings, mindsets, skills, dispositions and f

This knowledge js not static. \tis constant\v evolving and decaying 3% aresult of o
'mteract'lon with the en\/ironment. ur LTMis more like @ forest thana \ibrary-

Powerfu\ L™ .

powerful. More powerfu\ models mean moreé successfu\ action. Moreé successfu\ actiof
15 better chances i \ife. This s what \earning i and why schools exist.

Our job @S teachers isto increase the life chances of our students py helping them ¢ . .

1. Depth: how well structured our know\edge {s. The moré comprehensive ang
20 TM s, the better it performs for us in our lives. When it comes 10 e [

2. purability: how long these structures remain available T© us. The more af
the more useful itis: When it comes 10 structure We also want durabili

Our job @8 teachers i 1o help our students pbuild deep and durable LTM, Y
25 understand'\ng.

Authoring Memory L

|f LTM is our map of the world, then WM is our penci\. e

\tis the ‘\nstrument with which we quthor our mental mode! of re3
construct our LTM. tisan 'mstrument that facilitates three interaf
4. Attention: we select what to focus on for further thinking- .

30 2. Short term memory: W€ temporari\y hold these s, [ [

3. Elaboration: we attempt t© make sense of these T person next steps:
modifying that LTM @8 e



NEW KNOWLEDGE: Why Philosophy?

What is Philosophy?
Philosophers ask questions often difficult questions. What is

reality? How do we know what is true? Is there a god? What

makes us human? How should we live? ]
ultimate questions because they are big
certain answers. Philosophers have been

questions for millennia.

Some 2500 years ago, Socrates, an Ancig
the streets of Athens questioning the idg
by challenging them to justify their belie
as one of the founders of Western philog
known as the "Father of Western Philosd
Ancient Greek philosopher was Plato wh)|
question the ideas of those around him.

continued for over 2500 years.

Philosophy helps us understand the esse]
all. All humans grapple with happiness a
questions of right and wrong. We all eng}
we seek to understand fundamental trut|
in which we live, and our relationships td

other.

Philosophy allows you to explore differe
response to ultimate questions. Some yg
others you might think are entirely wron
philosophy- listening, thinking, question|
working out whether or not you think th

is.

«

a. What types of
questions does
philosophy investigate?

demean verb
demeaned verb (past tense)

Connect:
degrading
humiliating

Evaluation

Evaluation is an opportunity to: discuss your development and final work. In Art, we reflect
on the work that we have produced and discuss what has worked well and what could be improved. |

Observe the examples below. Where would yo

/’fé

B D

L

a

de-mean-ing
4 N

define:

‘Microaggressions, the little slights that are demeaning and often
undertones, are being spoken about now by young black teen

How is the word ‘demeaning’ being used in this sentence? What dog

DISCUSS: How is the word being used differently in these sentences?

1. | left the conversation feelings incredibly demeaned.

2. Your language is offensive and demeaning!

3. You might not think that comment is demeaning but think about it from n

Why is it important for black teenagers like Gabrielle to have open
about the day-to-day comments that they receive that are demean

What does the article help us understand about racism and how to fight again

version of the ploy you hove seen?

Physically: How might the choracter act, move, speak? What might they DO to
show you how they ore feeling > Con you describe how the octor moves during

Emotionallx: What does the charocter say about their feelings? How
does their language ond tone show what they think and feel ?

Psychologically: whot is Shokespeore soying overoil about this chorocter's
mentol state? How hove they been impocted by the events ond ideos in the text?
How is the oudience supposed to react to the chorocter’s experience?

)

EW KNOWLEDGE: What is Horror?

What is
‘atmospheric
dread’?

What is
.

jon'?

d to create.

marking criteria?
you count.
[tly. Your drawing loo

le, Hatching, cross hq

ing? What are you p

Can you think of a
story that is could

Horror is an ancient art form . We have tried to terrify each other
with tales that trigger the less logical parts of our imagination for as
long as we’ve told stories. From the ballads of the ancient world to
modern urban myths, audiences willingly offer themselves up to
sadistic storytellers to be scared witless, and they are happy to pay
for the privilege.

A lot of gothic work is about building a sense of dread, terror, and
suspense in the audience. This may be followed by some horrific
reveal, or it may not, but atmospheric dread is key. Horror on the

:::'::‘::rgs gothic | other hand is the visceral reaction that comes when we see
something horrifying. The horror genre is intended to outright scare
us whereas the gothic genre builds the anticipation without as

What s the key much of a ‘big reveal’ at the end.

difference between

terror and horror?

How does Cirqu

Freak build a ‘sense
of dread, terror, and

suspense’?

It is important to note the difference between terror and horror.
Terror is more about dread, anticipation founded in apprehension
and fear (e.g. a babysitter walking around a big, empty, dark house
eDu | alone at night), whereas horror is an innate reaction to seeing or
reading something truly shocking, gory, or disturbing (the killer
jumps out and physically harms someone).

uld you do better nex

o you feel with obse

4 5 (i

Hation

)

PROCESSING KNOWLEDGE: Use the questions and key ideas above to answer:
What are the differences between the gothic and horror genres? Why is it important
to be able to distinguish between the two?

64




Why Cognition and Metacognition?

Teachers and students need to understand how the brain works; how
it learns, remembers and reconstructs information over time.

Solid awareness of cognition and the associated
strategies builds a foundation for Metacognition...

‘There is an abundance of compelling research evidence to suggest that teaching pupils in ways that
engage and develop metacognitive and self-regulatory processing leads to demonstrable, statistically
significant gains across a range of pupil outcomes.’

- Mannion and McAllister, 2020

‘high impact for very low cost, based on resilience
extensive evidence’ .

‘7 additional months of progress per year’ mdependenc e
- Education Endowment Foundation, 2018 self-awareness



The Mechanisms in action...

Guided
(
® ((@ > practice
Reading

Processing @

Activation of
prior
knowledge

® Retrieval of

{ ] prior
knowledge

Independent
practice

Reflect and
respond




The Mechanisms in action...
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Activation o
of prior ' @ Processing
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knowledge Readmg
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@ Processing
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practice
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of prior Independent
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Teachers are learners




Teachers are learners



Research base — What is ‘effective’ CPD? o=

The kind of CPD most likely to affect teaching positively is therefore of
the ‘hands-on’ kind, and has the following characteristics:

a considerable duration;

a clear theoretical rationale grounded in research, and a strong
knowledge base;

is based on collaborative, active learning and teaching (not on a one-
shot lecture or a ‘drive-by’ workshop), as well as on feedback;

is delivered to a team of teachers (same age group, subject, school...)

is focused on specific content knowledge / strategies (not general),
helping teachers develop the pedagogical skills to teach specific
content, with strong positive effects on practice;

is coherent, practical, focused on students’ learning of content and on
the examination of students’ work, in relation to standards for what
students should know and be able to do.

Get it.
See It.
Use it.

Keep It.
Own it.

Peps McCrea
(Mind the Gap podcast
with Tom Sherrington and
Emma Turner Dec 2021)
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Any questions?




